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A The Origin of Soviet Education for Librarianship
The Role of Nadezhda Konstantinovna Krupskaya Lyubov' Borisovna KhavkinaHamburger, and Genrietta K. Abele-Derman John V Richardson Jr.
In tracing the origins of early Soviet education for librarianship to the early part of the twentieth century, this article presents brief biographical information about three influential leaders in the field -the Bolshevik N. K. Krupskaya (1869 Krupskaya ( -1939 , the pre-Revolutionary figure L. B. Khavkina , and counterrevolutionary G. K. Derman (1882 Derman ( -1954 . Furthermore, the ideological issues revolving around the state of public education, literacy and reading, the role of librarians and libraries, and the pro to ty pic programs of librarianship in Russia are contrasted with American views.
"Without a book, without a library, without the skillful use of books there can be no cultural revolution for the reader." -N. K. Krupskaya Many Western scholars of education for library and information science recognize the name of Nadezhda Konstantinovna Krupskaya as the first person to formalize library and bibliographical training in Russia during the early part of the twentieth century. Unfortunately, there is relatively little information about Krupskaya's contribution in English, and Western scholars have been unable to draw extensively upon the rich literature that is available in Russian.1 In order to fill this knowledge void, this article proposes a prosopographical study of three Russian women -Knipskaya, Khavkina, and Derman, drawing from significant primary, as well as secondary, Russian source material.
Justification
The noted information scientist, A. Y. Chernyak, while writing in 1989 about the fiftieth anniversary of her death, declared that "A full evaluation of Krupskaya's significance should be undertaken by library historians without delay."2 I wish to argue, however, that Krupskaya's work cannot be fully understood without addressing the work of two other Russian women -Derman and Khavkina. Furthermore, despite women's dominance in Russian as well as in American librarianship, in numeric terms at least, the majority of LIS scholars have ignored these Russian contributions, in part due to language and access restrictions. Indeed, many Russian scholars have viewed Krupskaya "only as Lenin's spouse and not as a revolutionary and political official in her own right."3 Fortunately, recent feminist scholarship in librarianship, which reflects a larger shift in American historiography, is beginning to make amends for this deficiency; this work is also an example of such an effort. 4 Finally, this article explores the idea that we are part of an international profession involved with the promotion of certain ideals by making cross-cultural comparisons between the Russian and American approaches to education and their underlying philosophical assumptions.
Goals, Objectives, and Questions
The overall goal of this article is to provide an understanding of early Russian and subsequent Socialist formal education for librarianship. Specific objectives are (1) to identify the characteristics and contributions of Krupskaya, Khavkina, and Derman; (2) to pinpoint the ideological ideas and assumptions underlying their efforts; and (3) to argue that the history of early Soviet education for librarianship was influenced by those individuals and their ideologies. These multilevel objectives ensure an analytic approach to the topic rather than a simple chronology of events. Three key research questions include: What personal characteristics as well as organizational and leadership skills did Krupskaya, Khavkina, and Derman bring to the formative period of Russian education for librarianship? What were these women's ideological ideas and assumptions, which resulted in their pioneering work of organizing formal educational programs for librarianship? And finally, how much influence did the earlier generation of librarian-bibliographers (including A. I. Kalishevskiy; A. A. Petrovskiy; and B. S. Bodnarskiy) have on their professional perspective?
Three Biographical Sketches
In contrast to the "Marxist disdain for exaggerating the role of personality in history," I believe that people are oftentimes more important than institutions in shaping the direction of historical events, at least in the short term.5 Therefore, the following three biographical sketches present the essential historical facts of Krupskaya, Khavkina, and Derman 's lives. Nadezhda K. Krupskaya (1869 Krupskaya ( -1939 A variety of English language biographical sources provide the essential vital statistics regarding Krupskaya Librarians and MBI Instructors. In 1936, the program moved into the Khimki campus on the west side of the Moscow River, in the northern part of the city. Derman asked for, and received from Narkompros, a special train platform so that students would be able to attend school conveniently. During most of 1937, she worked on designing a new building for the MBI that included a dormitory for students and thirty-two flats for instructors in a separate building. In early December 1937, her husband was arrested on the basis of forged evidence for counterrevolutionary activities; on January 5, 1938, she too was arrested. Imprisoned in May 1939, her husband died in a labor camp at Vorkuta on the northwestern slopes of the Ural Mountains (Pechorskiy Basseyn) on January 18, 1955.31 Shortly thereafter, Derman was "rehabilitated," meaning that her good reputation (including her heir's rights and privileges) was restored.
Ideological Assumptions
Consider the socialist struggle. For example, before the turn of the twentieth century "The emperor of all the Russias is an autocratic and unlimited monarch. God himself commands that his supreme power be obeyed, out of conscience as well as fear."32 With the capitulation of Tsar Nicholas II in February 1918, the thoughtful Russian's task of educating the masses in the late 1910s and early 1920s was not enviable.
Writing in 1923, Lenin coined the phrase "cultural revolution," which meant the process of spiritual transformation of an old-fashioned, backward, semiliterate society that he inherited from the former regime. 33 For example, this cultural revolution implied such goals as moving the working class out of "spiritual slavery and darkness" toward a socialist system by establishing public education, developing socialist literature, supporting and popularizing science, re-educating the bourgeoisie intelligentsia, strengthening an atheistic world view, and reconstructing mores.34
The State of Public Education
To appreciate the primitive state of affairs in Russia, readers should know that the 1897 census found that 73 pecent of the Russian population nine years or older were illiterate. 35 With somewhat more hopeful statistics, Rashin estimated 25 percent of the population were literate in rural areas and perhaps three-fourths in urban areas.36 By 1914, the human and bibliothecal populations had grown to about 160 million people and 76,000 libraries (primarily seminar school libraries holding 46 million books and journals). By the October Revolution of 1917, "14 of the 17 million illiterates in the country were women. Illiteracy was essentially a woman's problem."37 Not surprisingly, something needed to be done about this situation.
Thus, the Communist Party Program of 1919 proposed: (1) a preparatory system of residential homes and kindergartens as well as children's colonies for children under the age of four in order to emancipate women for productive work and self-culture; followed by (2) a free, equal, compulsory, unified, and singlegradated education from seven to seventeen; and (3) development of specialized vocational training in technicums for young adults after age seventeen.38 Furthermore, the program proposed to open the existing universities (and other institutes of higher education, such as polytechnics and laboratory schools) to the working class and provide instruction (that is, mass adult education) for others. 39 Previously, the Russian (i.e., tsarist and Kerensky) educational system had been open only to the wealthy. Such a system prepared the next generation's technical-managerial class of controllers (that is, the captains of industry) who esteemed wealth, renown, personal comfort and who, most importantly, could be counted upon to maintain the status quo. Judging from table 1, one can see that the tsarist system depended upon "popular ignorance to be the main prop of the autocracy."40 Any proposed system of education, however, would confront the "Woman's Question."41 For Krupskaya, the answer had to include equality with men as well as a conception of woman as mother and worker.42 By instituting detskiye sady and yasli (a voluntary creche system for babies two months old and upward, followed by preschool for children ages three to seven), parents were taught that children did not belong to them but to society -that home schooling was no longer a necessity or superior to public education. In school, children were taught respect for authority and selfreliance. And, perhaps most importantly, mothers were emancipated.
Fundamentally, Krupskaya was thinking about the issue of timetime for women to shop as well as questions of where to shop if goods were in short supply. For many Russians, living a life of mild poverty was not only difficult but also time-consuming. Under the rubric Sovetskoye Vospitaniye (which means Soviet upbringing) Krupskaya believed that "training in skills without ideological upbringing is a means without an end, while ideological upbringing without modern training in skills is an end devoid of the means for its fulfillment."43 While outlawing religious instruction, Krupskaya and Lenin had to deal with the fact that the Russian people were highly superstitious compared to Western standards.44 However, there were relatively few "good" schools, so Krupskaya thought the educational role depended upon the library, which in turn meant that literacy was a fundamental concern.45 Literacy and Reading As part of the first five-year plan, Krupskaya proposed to reduce the amount of illiteracy among eighteen-to thirty-five-year-olds by 1927, the tenth anniversary of the revolution. Of course, they needed something to read -something published and disseminated -for libraries to have a significant role in the education of an emancipated person or new society.46 There was a dramatic growth of interest in reading; in 1919, based on his firsthand observations, Reed argued that "all of Russia was learning to read, and reading -politics, economics, history -because the people wanted to know" about what was going on around them.47 What Krupskaya wanted was for these new readers to begin reading about the party and the Soviets.
Volume 41, Number 2 In Odessa, based on his 1926 survey of 500 women (workers and non workers alike), Kogan found, however, that working women read less because they had less time than nonworkers.48 Furthermore, these women were not interested in reading scientific literature (as encouraged by the Leninist party line) or about war and revolution; what they wanted was something they did not have -something cheerful -and they complained that librarians did not give them such works. Fiction was the most popular genre, followed by some history, political and economic topics, as well as hygiene, geography, and art. They preferred translated American literature (such as Jack London and Sinclair Lewis), followed by British authors, then French, and finally their own indigenous Russian literature. Though Kogan primly concluded that people should read propaganda (for example, real worker stories), his survey clearly demonstrates that Russians did not do so. This philosophical issue is a dialectical one -high culture (where one reads quality literature) versus low culture (such as fairy tales or trash fiction). 49 One might argue that high culture takes a position of moral superiority while ignoring the emanicipatory nature of readingwhat some might call "read the word, read the world." Krupskaya did not appreciate the socalled "value free" or bourgeois library science popularized in the United States, which advocated selecting books of all political perspectives and making them equally available to readers. In her system, only the best books should be recommended and circulated; transferring, removing, and even destroying bourgeois books was not a dilemma or ethical consideration because, in her view, they were either reactionary, too constrictive, or so obsolete as to be useless. 50 Illustrative of her ideological orientation, Krupskaya argued: "give every village important books. ... We need books that arm us, give us power."51 The philosophical issue is again dialectic -one of choice (i.e., a subjective approach where one reads what one wants for pleasure, happiness, or satisfaction) versus control (i.e., a "recommendatory" approach where one reads what someone else thinks one needs). The well-trained socialist librarian would argue by analogy that the physician does not necessarily give the patient pills that taste good but rather ones that help the patient. 52 The extreme American view would be quantity (that is, we will bury you in books) over quality (a handful of the best titles). Admittedly, however, early twentieth-century American librarianship Spring 2000 was still emphasizing high culture over popular taste, and the issue of what fiction was appropriate was also hotly debated. Perhaps this situation can best be summarized as the tension between one's attitude toward human progress -a liberal, permissive society of extreme individualism versus a centralized, restrictive socialist one (see table 2 below).53 As the primary moral principle, Western civilization places "respect for persons" above a collectivism, where the greatest good for the greatest number of individuals exists.
Role of Librarians and Libraries
A March 2, 1909, circular sent to all libraries by the Societé de la Bibliotheconomie yields some insight into the contemporary Russian situation. 54 Returns from 368 librarians indicate that the smallest library (such as an izba-chital'nya, the cottage or village reading hall) held 50 to 200 volumes while the largest reported 5,000 volumes; the typical library offered 200 to 400 volumes. Interestingly, the larger the library, the less the books were used on average. As for government assistance, 140 libraries (65 percent) reported receiving some assistance, ranging from 10 to 100 rubles a year. Regrettably, however, most librarians had added no new books since 1907, while some even said they had not done so since 1902. Working a wide range of two to thirtyfive hours a week with an average of six to twelve hours per day, 38 percent of the librarians also indicated that they worked for free, although the maximum salary reported was 180 rubles a year. Furthermore, librarians ruled or lined their own paper. Given such conditions, it is not surprising that most librarians held a strong interest in better library organization.
In a comparative survey of one region between 1916 to 1917 and 1924 to 1925, Zvezdin reported actually having found fewer libraries in villages (i.e., 235 down to 180) after the October Revolution, although the number increased in towns from sixteen to fiftyseven. 55 In 1914, 76,000 libraries, mainly within seminar schools, held 46 million books and journals. Most of these works, however, would not be considered appropriate titles for workers, soldiers, or peasants.56 So, during the revolution, many such books were appropriated from the bourgeois. In fact, a goal of establishing a network or web of 10,000 libraries was instituted by the party.57 They hoped that villages could get the peasants to assist in this effort voluntarily, especially if the people would only realize how much they needed a library. 58 It seems clear that as much as Krupskaya and even Lenin may have admired American libraries for their technical achievements, they certainly believed that socialist libraries should be part of the political process. 59 The books placed on the shelves of the library should make the ideological power of the past clear; specifically, the library should fight religion and prejudices, idealism, and any sentimentalism. In fact, "the only question is how, not why, but that depends upon selecting the proper books and literature."60 There could be no such concept of objective book selection because no thoughtful librarian would recommend a book with monarchist ideas to readers since the librarian would know those ideas would be harmful. 61 Thus, for Krupskaya, the role of the children's librarian -who must be well informed in the party's objectives -is crucial in the moral and political upbringing of Russian children, because education takes ten years; whereas reading books could accomplish the same thing in a shorter amount of time. 62 In fact, Krupskaya confessed that they had underestimated the importance of the book in the Cultural Revolution. As part of the party's goal of popularizing science, Krupskaya envisioned an elementary physical and chemistry laboratory attached to every library because it was essential to understanding the materialistic nature of the world. Even with the literacy campaign of 1928-29, however, only 1 to 5 percent of the Russian population might be considered library users, much less laboratory laborers. 63 In Krupskaya's view, the role of massovyye (mass or public) libraries could not be overlooked. The bourgeois would always have their own personal libraries, but the worker could not afford to own books. Thus, the right books had to be on the libraries' shelves, for she believed that "librarians must desire to make every library an ideological center which would help build socialism."64 After all, libraries were meant to be ideological institutions that brought knowledge to the masses and helped form their consciousness and points of view. Libraries should serve the vital role to bring up a new people, for "without a book, without a library, without the skillful use of books there can be no cultural revolution for the reader." While readers might wish to read books of their own preference, the socialist library would make it easier to read only approved titles by placing them on a special shelf along with annotated cards in the catalog. Thus, the reader's path of least resistance was to use the recommended works. The librarians compiled these lists of recommended books because "a Soviet librarian must be educated scientifically and politically and be a responsible participant in constructing socialism. 65 Higher Education for Librarians The faculty's goal was for students to understand the four different types of libraries (that is, public, academic, special, and children's). Certainly, the program attracted more applicants than positions available, and so students were selected on the basis of their having a secondary education and a strong need for new information or knowledge. In fact, such courses were quite popular because of the low cost of instruction and the brief duration; many students came from rural areas where they worked the land and could not leave their families for long periods.71 During World War I, the ninety-six hours of total instruction, which included ten hours of Russian literature, were offered from April 13 to May 9, 1915.72 During this early period, typical instruction consisted of one four-hour lecture per day (for twenty-four days), followed by practicum visits to libraries. Instructors talked about model libraries, which were most often foreign libraries in the developed (Western European) countries. One criticism of these classes was that instructors tried to squeeze so much 75 Organizationally, it contained a Book and Library Department, and on December 20th of that year, it opened its doors at 35 Ulitsa Nadezhdinskaya. Initially intending to recruit students primarily from workingclass backgrounds, the early student body actually included many petit-bourgeoisie intelligentsia because laborers and peasants could not afford the necessary time to study.76 Nonetheless, according to the institute's regulations, its threefold goals were (1) to train instructors and specialists in extracurricular (that is, after-school or leisuretime activities such as clubs, amateur art groups, and recreation parks) education; (2) to solve problems scientifically and answer questions related to extracurricular education; and (3) inform workers about extracurricular education and selfeducation. 77 The "Book-Library" department, one of four divisions, was directed by V. A. Zelenko as its head.78 The institute's earliest faculty members included: M. N. Kufayev (1888 Kufayev ( -1948 , an instructor in book science and 81 Along with these changes, the student body increasingly recruited peasants and workers, so that in 1926-27, fully 70 percent of the students came from these backgrounds and 52 percent were Communists. One of their notable graduates from this early era was O. E. Vol'tsenburg, who later became head of the Hermitage Library.
Krupskaya specifically wrote to these institute students, telling them to eradicate illiteracy, work together as groups, and self-administer tests to improve themselves.82 Another striking parallel with developments in the United States was Krupskaya's insistence upon the social sciences (rather than the humanities) as the methodological basis for training highly qualified librarians. She wanted students exposed to what Russians call the "humanitarian" or natural sciences as well, because she was sure that such course work would enlarge the students' sphere of knowledge and help them when working with readers or when recommending books. In fact, Sokov's analysis of the Leningrad Communist Political Enlightenment (Educational) Institute's course offerings reveals that their students did indeed include more subjects connected with social-political training rather than specialty courses in librarianship.
Moscow
After the October Revolution of 1917, there were three types of library-related course offerings at Shanyavskiy University: (1) short-term courses lasting three to four weeks; (2) one-year courses for public librarians; and (3) one-year courses for scientific librarians.83 Specific topics included cataloging, introduction to bibliography, summary of literature on librarianship, and foreign bibliography as well as training for teaching users how to use the library. 84 Prior to 1920, these course offerings, along with the museum and the library, became a section later called the Office of Librarianship (OB) within the Public Education Department at the university.
After the university's closure in 1920, the OB reported to Glavnauka, a state establishment for scientific institutions. In 1922, the OB merged with the Rumyantsev Library, but due to lack of space, course work was temporarily suspended. Instructors did, however, offer one seminar in statistics to eighteen auditors in a small reading room. In 1923, they received enough space to offer seminars in three different subjects. Up until then, the courses had been free of charge, but starting in 1923-24, students had to pay a small fee for these noncredit seminars.
In November 1924, Glavnauka restructured the OB, naming it the Volume 4L Number 2 Institute of Librarianship (IB), which then began to offer two-year courses for scientific librarians only. Administratively, Khavkina headed the pedagogical committee that consisted of all instructors and student representatives as well as three subject committees (social science headed by V. I. Nevskiy; bibliography and book science headed by A. D. Eykhengol'ts; and librarianship headed by G. I. Ivanov). They received two more classrooms, and enrolled 101 new students, who were clustered into three groups due to a lack of space to accommodate them as one class. Students studied social science and were introduced to basic grammar and library terminology in English and German, which would allow them to read foreign professional literature. Starting in 1926, they had thirteen full-time instructors, all of whom had to be graduates of the IB in order to teach. In the 1927-28 academic year, the IB became a scientific research and educational establishment at the V. I. Lenin Library (formerly known as Rumyantsev Library), which enrolled substantially more students who hoped to train as instructors (see table 4 for list of courses).
After the 1918 establishment of formal education in the library department at the St. Petersburg Pedagogical Institute, Derman thought it was unlikely she could create an independent establishment of higher education for librarians in Moscow. However, on In 1919, Krupskaya wrote about existing higher education for librarians, saying: "its work is not organized in the way it should be. What kind of instructor or librarian does our country need? He must not only know his specialties, but also be a propagandist. So, he must not only know the American system of librarianship, but also be able to analyze life that surrounds him. He has to be a politically conscious Marxist, a good revolutionary. Then, he will be of benefit to our country."87 Apparently, her criticisms persisted long afterward, probably due to many instructors who were apathetic or wished to stay out of politics.
By 1931, the first published effort to criticize such course work appeared in the Krasnyy Bibliotekar' (Red Librarian). According to an anonymous author, of the 450 to 510 total hours of course work covered during nine months, there were too many courses on bibliography and the psychological aspects of readers or of people generally. Furthermore, many of the textbooks were inadequate because they were not arranged conveniently. In an effort to place the blame elsewhere, one researcher, (possibly, L. R.?) Kogan, was singled out for spending too much time researching peasant and bourgeois readers. Finally, the anonymous author acknowledged that a great amount of work had been put into organizing these Spring 2000 
